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SUMMARY

An analysis of expert panel information suggests that a number of observations can be made about student learning in graduate programs. For the M.Ed. and Transition to Teaching programs, the five standards of the National Board for Professional Teaching Standards (NBPTS) serve as the major student learning objectives. For the doctoral program in Curriculum, Instruction, and Media Technology (CIMT), a total of nine student learning outcomes were identified through discussions with that department. These findings can be found in Appendix Five at the end of this report. In addition, a number of consistent themes emerge from the expert panel discussion in respect to the graduate programs in M.Ed., Transition to Teaching, and CIMT:
1. Graduate students perform satisfactorily in respect to the graduate faculty’s expectations;

2. While performance is satisfactory, more emphasis needs to be placed on the use of knowledge obtained as a result of enrollment in graduate courses, including the use of research in teaching and gaining practical experience in culturally, ethnically, and racially diverse environments;

3. Practical collaboration among the different concentrations (speech-language pathology, counseling psychology, special education, etc.) needs to be better emphasized;
4. Renewed emphasis on creativity and risk-taking on the part of graduate students needs to be addressed, although much of the lack of risk-taking occurs because of the constraints to the workplace associated with standards-based education and the No Child Left Behind (NCLB) act;

5. Graduate students who are currently employed in education tend to be somewhat negative or cynical about their work environment. 

In what follows, the formation of the expert panel as a method of assessing graduate student learning outcomes is discussed. Thereafter is an analysis of comments made by graduate faculty members which led to the main observations of this report.
INTRODUCTION
     
Graduate programs in the departments of Elementary Education and Special Education (EESE) and Curriculum Instruction and Media Technology (CIMT) requested the formation of an expert panel to review student performance on a number of specific student learning objectives, listed in Appendix Five.
The term “expert panel” should be differentiated from the term “focus group.” A focus group is a research methodology often involving the study of interactions among anonymous participants, where conversations are video or audio taped. One area of primary interest in focus groups is to gather information about the initial reactions of participants to consumer products, political speeches, or marketing campaigns in the interest of assessing how such reactions might translate into the effectiveness of such products, speeches, or campaigns. The purpose of this expert panel was to ask professors within the CIMT and EESE departments, many of whom teach courses within one another’s departments, to assess student performance in respect to NBPTS and program standards. In addition, participating faculty knew one another; therefore they were not anonymous.
The department chairs for the Department of Elementary Education and Special Education and the Department of Curriculum, Instruction, and Media Technology met with the Coordinator of Assessment and Accreditation (Office of the Provost and Vice President of Academic Affairs) to discuss the creation of an interview guide and questionnaire to be used as part of the expert panel process. The interview guide and survey questions were written and then reviewed twice by the two department chairs and assessment coordinator. Important topics of review had to do with relating the questions on the survey questionnaire and interview guide with NBPTS standards and academic program objectives, and assuring that the questions were understandable to expert panel participants.
To maximize the effectiveness of the expert panel, invitations were sent to fifteen faculty members. The emailed invitations requested that members of the panel planning to attend review samples of student work and that they reflect on graduate student performance in respect to several criteria. Preparation for the expert panel discussion was also facilitated by sending a packet of materials to participants and asking them to consider a list of relevant questions as a means of getting them to consider what the term “student learning assessment” means and to consider the degree to which graduate student learning objectives were being met.

An off-campus site was selected to reduce distractions and allow for a feeling of openness. On the day of the expert panel, participants took part in a number of activities specific to assessment as a warm-up activity. Participants then sat at a circular table, and the facilitator asked questions from the interview guide. Because it was felt that faculty members would object to taped conversations, notes were taken, which contained their consensus comments observations on each question (found in Appendix Three). In the interest of assuring validity, the notes were sent to participants four days after the event, and there were no suggested revisions.
Expert panel notes were analyzed two ways. First, the notes were analyzed in respect to NBPTS and CIMT program standards. Comparisons were made with the survey question means and medians to check for the accuracy of observations. Second, the notes were analyzed for repeating themes because, in several cases, participants repeated themes regardless of question item throughout the panel experience. The expert panel took ninety minutes to complete, with eleven participants.
In what follows, observations from the experience are discussed in detail. First, observations focus on student learning in respect to NBPTS and academic program standards. Specific references from the expert panel notes are footnoted by line number on the bottom of each page. Second, themes that tended to be repeated regardless of subject are then discussed. A summary of the findings can be found at the beginning of this report as well as in Appendix Five.
OBSERVATIONS ABOUT PROGRAM OBJECTIVE CRITERIA
1. To what extent do graduate students learning to be committed to students and their learning? (NBPTS Standard 1)

Participants were complimentary of graduate students’ ability to teach students under different circumstances. Several comments had to do with acceptance of diversity and the use of pedagogical methods to maximize learning in K-12 classrooms. They felt that early-childhood education students know about a wide range of research-based pedagogies, and appear to know how to practice teaching based upon what is developmentally appropriate.
 Graduate students tend to be service-oriented, well-prepared for language arts and literacy, community engaged, and eager to “get themselves involved.”
 
One area panel members mentioned as an area of needed improvement had to do with valuing diversity. The survey question average for the question, “recognizing individual differences in students and adjusting teaching methods accordingly” was 3.88, between “moderately prepared” and “well prepared.”
 Graduate faculty felt that graduate students accept diversity, have experience teaching students from diverse backgrounds, and have experience (and training) using different activities that enable graduate students, who tend to be currently practicing teachers, to teach.
 Graduate students also tend to be more cognizant of diversity and its demands than undergraduate teacher candidates.
 

However, they also felt that graduate students tend to, “accept diversity rather than understand and value it.”
 While graduate students tend to be committed to learning, they need more training in transforming culturally relevant materials to help others learn about different cultures in addition to race and ethnicity.
 In addition, a certain degree of negativism and cynicism in respect to students’ families, socio-economic status, and other similar factors appears to exist.
 Graduate faculty mentioned that the constraints of the No Child Left Behind Act (NCLB) and an emphasis on standards often interferes with creatively solving problems, a theme later discussed in this report.
 In respect to commitment to student learning, the graduate faculty felt that graduate students are very committed to students and their learning, but that more work is needed in helping graduate students value racial, ethnic, and cultural diversity. 
2. To what extent do graduate students know the subjects they teach and how to    teach those subjects to students? (NBPTS Standard 2)
3.To what extent do graduate students use research to improve pedagogical practice? (NBPTS Standard 2, CIMT student learning objective)

     Response averages to several of the survey questions indicate that graduate students perform well in respect to the knowledge they acquire in graduate programs. The response average to the question “using pedagogical content knowledge to contribute to school effectiveness” was 3.63, to “using multiple methods to meet instructional goals” was 3.63, “understanding how students intellectually develop” was 4.0, and “comparatively analyzing instructional models” was 3.25. Graduate students know developmentally appropriate practice in teaching, especially once they acquire content knowledge and put such content knowledge in practice.
 

Survey responses and graduate faculty observations indicate that students need improvement in respect to using research and scholarship to enhance teaching and learning. The survey question average on question two, “drawing on research/scholarship to improve teaching”  was 2.88, lower than several other response averages, rating between moderately and poorly prepared. The graduate faculty mentioned that one concern is that master’s degree students tend to view completion of a master’s degree in education as a mere form of professional development; they also tend to feel that graduate study results in merely a pay increase, not a higher degree of understanding.
 They also mentioned that standards-based instruction and the NCLB cause teachers to focus on very specific standards, not necessarily on the creative solving of problems.
 In addition, they felt that a lower than expected valuing of diversity in practice, cultural, ethnic and racial, was an issue that could possibly hamper the maximal use of appropriate pedagogical practice in the classroom.

4. To what extent are graduate students (teachers) responsible for managing and monitoring student learning? (NBPTS Standard 3)

The survey average to the question on “comparatively analyzing assessment models” was 3.38, between moderately and well-prepared.  Graduate faculty felt, as in other categories, that teaching ability varied according to experience; for example, students enrolled in the Transition to Teaching program may need a better emphasis on pedagogical methods and teaching strategies, although there was no clear indication from the graduate faculty that either or these was a significant weakness.
 
As in other areas, graduate faculty were concerned that the constraints of the workplace, with NCLB and standardized instruction, constituted an impediment to creatively managing and monitoring student learning.
 Graduate students tend to understand how to assess and manage learning in a classroom. 
 However, they need to improve in using research methods and strategies learned during the course of their graduate programs.

5. To what extent do graduate students learn to think systematically about their practice and learn from experience? (NBPTS Standard 4)

NBPTS Standard 4 requires teachers to be able to make difficult choices that test their judgment (standard 4.1), to seek the advice of others, and to draw on education research and scholarship to improve their practice (standard 4.2). As mentioned above, graduate faculty feel that graduate students fall between “moderately prepared” and “well prepared” in respect to question one of the survey, and  “seeking advice of other professionals” (at 3.75); they are moderately prepared in respect to drawing on research/scholarship to improve teaching (2.88).
In general, graduate faculty felt that graduate students perform well in respect to collaboration and seeking advice from others. In fact, descriptions of graduate students’ performance in this respect include descriptors such as “active participants,’’ “eager to get themselves involved,” and “collaborative.”
 The graduate faculty clearly felt that graduate students possess dispositions necessary for good educators, including the ability to reflect on their practice as teachers.
Graduate students need to improve in respect to the use of knowledge in pedagogical and teaching practice, as evidenced by the moderate survey rating on, “drawing on research/scholarship to improve teaching.” At the end of the expert panel, participants were asked to describe areas in which students needed improvement. Their response focused on one item: Use of knowledge of research in practice.
 For graduate students enrolled in CIMT, the focus was upon use of APA style and writing clearly and effectively.
 For graduate students enrolled in teaching programs, especially in the M.Ed. program, many of the themes found in the above sections repeat. A need for more risk taking even given institutional and political constraints associated with the NCLB and teaching standards, and moving beyond the mere perception that graduate study at the master’s level is only for increases in pay or only as a form of professional development.

6. How well are students learning to be involved with the professional community in professional practice? (NBPTS Standard 5)

Graduate students coming back for a master’s degree, who tend to be practicing teachers, do well in respect to dealing with members of the professional community because they have such experience, and are often required to deal with parents, administrators, service professionals, and others involved in the education community.
 When asked to summarize good characteristics of graduate students, the graduate faculty used the word, “collaborative.”
 The survey average to the question “seeking advice of other professionals” was 3.75, ranking between “moderately prepared” and “well prepared.” The survey average to the question “collaborating with other professionals to contribute to school effectiveness” was 3.88.

That said, participants felt that graduate students clearly have an awareness of a need for working collaboratively, but that there still needs to be more training and emphasis on working collaboratively within the professional community.
 Graduate students often do not know enough about support services in the schools in which they are employed, and that this needed to be better rehearsed in their training. Understanding when to refer students based on the needs of students was an area of emphasis expressed by graduate faculty.
  They also suggested that there should be more communication among departments within the College of Education (speech-language pathology, etc.).
 They indicated that graduate students need to bridge gaps among three different areas—curriculum, instruction, and special services within the learning environments in which they work.

7. To what extent do graduate students apply knowledge and methodologies?

This question was specific to graduate students in the CIMT program, and focused on the use of knowledge learned in class and in research. Two questions on the survey had to do with comparatively analyzing instructional models, and comparatively analyzing assessment models, both receiving ratings between “moderately prepared” and “well prepared.” When asked to rate students on applying appropriate research methodologies, the graduate faculty rated graduate students at 2.63, between “moderately prepared” and “poorly prepared.” In addition, when asked how graduate students rated on creating appropriate bibliographies based on current APA style, graduate faculty rated them at 2.38, the lowest rating of all the questions. 
The graduate faculty had just completed grading a number of preliminary exams prior to the time of the expert panel. Participants complimented CIMT doctoral students on their research based thinking.
 Still, weaknesses in graduate student performance had to do with reading and understanding research in the current literature, as well as “bumping up expectations” that they would be expected to do this and held accountable for it.
 In addition, participants emphasized an urgent need for graduate students to improve in respect to grammar, clear thinking, and clear writing. Mostly emphasized was a need to students to improve in their use of APA style, which was mentioned as a “major failing” of graduate students.

8. To what extent are graduate students learning to be leaders in professional practice? (CIMT student learning objective)
The graduate faculty mentioned that CIMT graduate students were very willing to participate in professional organizations, although it was not clear whether or not the institution provided opportunities for such participation to occur.
 Question sixteen, developing a sense of participation in professional organizations, had a rating of 3.13 (between moderately prepared and well prepared), and question seventeen, developing a recognition of professional ethics of their discipline, had a rating of 3.88. They also mentioned that students seemed engaged in their areas of specialty in CIMT, and that graduate students in that department develop a “sound” sense of ethics around their discipline.

As mentioned above, a matter of concern as far as leadership in professional practice was a sense that graduate students needed to network more among the different departments within the College of Education.
 This was mentioned before as a need for graduate students in the Transition to Teaching as well as M.Ed. programs. However, when focusing on CIMT, the faculty agreed that CIMT students needed to better understand connections among departments in order to lead the curriculum process through to implementation, an important objective of the program. 
OBSERVATIONS ABOUT CONSISTENT THEMES IN THE EXPERT PANEL NOTES
The previous section summarized findings using the expert panel transcript and survey question ratings to address graduate students’ learning outcomes in respect to NBPTS and program objectives in the EESE and CIMT departments. In what follows, themes that tended to repeat over several portions of the notes are discussed. In identifying these themes, care was taken to identify these themes when they were discussed over several sections. That is, it was felt that a “repeating theme” could be identified if the same theme emerged when different subjects were being discussed. For example, one could tell that a theme emerged when Theme X was discussed in lines three through five in the notes transcript, and then appeared in lines forty through forty-nine.
Several of the following recurring themes may be obvious from the prior analysis, but it may be helpful to identify and discuss them more explicitly here. They are: 

1. Use of Knowledge

2. Collaboration across Disciplines

3. Diversity

4. Creativity and Risk-taking

5. Employment Preparation
In what follows, we briefly discuss each in turn.

1. Use of Knowledge and Graduate Students as “Good Disciples”
It was clear from the expert panel that graduate students in both CIMT and EESE, whether in the M.Ed. or Ph.D. programs, are acquiring sufficient knowledge. Through the course of the program, they learn to interact with one another (although not with other subject fields, it seems, such as speech-language pathology),  and once they acquire knowledge and have experiences, they improve. They also develop a sense of participation in professional organizations as they progress through their graduate programs of study. 
But the graduate faculty indicated that often the acquisition of knowledge does not necessarily lead to excellent professional practice; some graduate students instead obtain content knowledge, appear to accept the implications of such knowledge, but rarely use it in professional practice.  One faculty member described this concept as student’s being good disciples. Given professional constraints associated with standardized education, graduate students tend to be less skilled in areas such as leadership in practice, cross-cooperation among different disciplines, and valuing diversity in the classroom. Faculty felt that graduate students often follow patterns given them in the schools and rarely move beyond such patterns for fear of adverse consequences due to the enforcement of  performance standards.
 CIMT students do well in research based thinking, but perform not so well in application, such as in use of APA style, bibliographic referencing, and guiding others through curriculum choices.
 As mentioned, expert panel members continually expressed concern about the NCLB and what they felt was an over-emphasis on standards-based teaching, but they also mentioned personal and institutional constraints, including a lack of personal and/or institutional funding for membership and participation in professional organizations (which can be very expensive).
 Moreover, expert panel members indicate that there is “an awareness” that teachers can refer a student to a particular area for assistance (such as speech-language pathology), but that action based on such awareness “is not as rehearsed as it needs to be.”
 As good disciples, graduate students know enough to move through the motions, but need more training on the strategies associated with using knowledge and taking more risks (as discussed in a subsequent paragraph below).
2. Collaboration Across Disciplines

Graduate students acquire a high degree of knowledge in their programs.  For example, M.Ed. students perform well in their classes, tend to bring with them a substantial amount of experience; they are community-engaged, eager to be involved, and service-oriented.
 Panel members felt, however, that students need to perform better in respect to collaborating with other students and discipline areas relevant to providing holistic educational services to students in K-12 education. They felt that further efforts need to be taken to bridge gaps among instructional, curriculum, and special services in the learning environment within which they work.
 Graduate students (M.Ed. and CIMT) need to acquire a better knowledge of when to refer students to special services, although they are aware, and do acquire the necessary awareness (professional disposition) that they need to learn to do this.
 
Expert panel members also mentioned a need to address student attitudes that affect their ability to effectively collaborate. For example, they mentioned that graduate students tend to want to find a “silver bullet”—a quick way to deal with many of the constraints of the workplace (financial, political, and societal) without considering deeper, more meaningful implications of professional action.
 According to panel members, M.Ed. students tend to focus on graduate education as a form of professional development rather than as a means of obtaining research or academic skills, while CIMT students tend to do well on “research based thinking” but need a better understanding of research methodologies, how to write, and correctly using APA style.

Collaboration across disciplines is difficult given political constraints associated with the NCLB and an emphasis on standards in the schools in which graduate students teach. This often interferes with their ability to practice collaboration.
 Graduate faculty strongly recommended more collaboration in the curriculum, such as through the implementation of a capstone course that would emphasize collaboration among different disciplines in the College of Education in the interest of addressing this issue. An emphasis on collaboration among different disciplines within the education field may enable graduate students to apply strategies that could overcome these institutional constraints.
3. Diversity 

The first section of this report indicated that graduate students in  both M.Ed. and CIMT seem to be aware of diversity issues and have a good knowledge of methods of respecting diversity in the classroom.
 However, as one expert panel member mentioned, “Bridging from knowledge to practice needs to occur. Graduate students accept diversity rather than understand and value it.”

Some graduate students currently teaching have developed a certain degree of cynicism about diversity, as evidenced by panel members’ agreeing that there is some negativism about students’ families, socio-economic status, and other factors.
 Expert panel members also mentioned that moving from acceptance of diversity to understanding and valuing it is sometimes limited by cultural and geographical bounds associated with ISU’s location in southwestern Indiana.

The graduate faculty  also indicated that graduate students sometimes feel that diversity has more to do with race and ethnicity than differences in culture; yet understanding cultural differences is also important.

4. Creativity and Risk-taking

Beyond moving from knowledge to practice, the graduate faculty mentioned a number of times a need for graduate students, both in M.Ed. and CIMT, to take more risks, including being more creative throughout the course of their graduate programs. 

Faculty were especially concerned with two matters. First, graduate students in M.Ed. tend to be afraid to take risks because doing so implies a higher chance of failure. Because M.Ed. students tend to be currently-employed teachers, involved in institutional, political, and societal environments in which standardization is emphasized, failure can have adverse consequences.
 The nature of the workplace works against creativity and risk taking because it is personally too costly to do so.
  Second, faculty expressed a need for graduate students to move beyond research-based thinking and toward a better ability to read research, applying appropriate research methodologies, and using research.
 

Although performance on these items is satisfactory, improvement is still needed. Creativity means moving beyond subject mastery and toward new methods or research, or experimenting with different methods of teaching. The expert panel agreed that student learning should also focus on the acquisition of creativity and risk-taking in both teaching and research practice.

5. Employment Preparation

Although none of the questions directly asked about graduate students’ preparation for the workplace, a number of observations can be made about graduate students’ functioning well in their chosen area of employment.  Expert panel members mentioned that graduate students come into the program as well-qualified teachers, although students in the Transition to Teaching program may need some assistance understanding the realities of employment as a teacher.
 Graduate students are aware of methods of working within a diverse environment, know developmentally appropriate teaching practices, and are eager to become involved.
 However, as may be clear at this point, some graduate students enrolled in the M.Ed. program (and to a certain extent CIMT students who wish to be employed in K-12 education) bring with them a mixture of positive and negative experiences directly from the workplace. For example, panel members agreed that teacher educators bring with them a fear of risk-taking, thereby limiting their tendency to solve educational problems creatively.
 And panel members shared a perception in general that there was some negativism by graduate students about students’ families, socio-economic status, and other societal factors in respect to the students they teach.

Panel members’ comments about constraints on creativity and risk-taking because of institutional, political, and societal restraints also indicates that one challenge graduate students have is balancing what they learn in graduate school—innovative approaches, research methods, methods of collaboration between student services and teacher education—against those constraints.
 Given that several graduate students tend to consider involvement in graduate education as a mere form of professional development, a question that might be asked is, “How can the program maximize student learning given the above constraints?”
Appendix One: Expert Panel Questionnaire and Analysis

	NBPTS Standard
	Question Number on Survey

	NBPTS 1: Teachers Are Committed to Students and Their Learning
	 

	1.1: Teachers recognize individual differences in their students and adjust their practice accordingly
	Question 10

	1.2: Teachers have an understanding of how students develop and learn
	Question 11

	1.3: Teachers treat students equitably
	

	1.4: Teachers' mission extends beyond developing the cognitive capacity of their students
	

	NBPTS 2: Teachers Know The Subjects They Teach and How to Teach Those Subjects to Students
	 

	2.1: Teachers appreciate how knowledge in their subjects is created, organized, and linked to other disciplines
	Question 4

	2.2: Teachers command specialized knowledge of how to convey a subject to students
	Question 12

	2.3: Teachers generate multiple paths to knowledge
	Question 12

	NBPTS 3: Teachers Are Responsible for Managing and Monitoring Student Learning
	 

	3.1: Teachers call on multiple methods to meet their goals
	Question 8

	3.2: Teachers orchestrate learning in group setting
	

	3.3: Teachers place a premium on student engagement
	

	3.4: Teachers regularly assess student progress
	Question 13

	3.5: Teachers are mindful of their principal objectives
	

	NBPTS 4: Teachers Think Systematically About Their Practice and Learn From Experience
	 

	4.1 Teachers are continually making difficult choices that test their judgment
	

	4.2: Teachers seek advice of others and draw on education research and scholarship to improve their practice
	Question 5

	NBPTS 5: Teachers Contribute to School Effectiveness by Collaborating With Other Professionals
	 

	5.1: Teachers contribute to school effectiveness by collaborating with other professionals
	Question 6

	5.2: Teachers work collaboratively with parents
	

	5.3: Teachers take advantage of community resources
	Question 1


2005 Expert Panel Questionnaire

Graduate Programs

In what follows, please rate graduate students’ ability to perform each task according to the following scale:



5=Graduate students are very well prepared to perform this task



4=Graduate students are well prepared to perform this task



3=Graduate students are moderately prepared to perform this task



2=Graduate students are poorly prepared to perform this task



1=Graduate students are very poorly prepared to perform this task
1.
Seeking the advice of other professionals



5
4
3
2
1

2.
Drawing on research/scholarship to improve teaching

5
4
3
2
1

3.
Use of research/scholarship

5
4
3
2
1

4.
Appreciating how knowledge is linked to other disciplines

5
4
3
2
1

5.
Using pedagogical content knowledge to contribute to school effectiveness

5
4
3
2
1

6.
Collaborating with other professionals to contribute to school effectiveness

5
4
3
2
1

7. 
Collaborating with other professionals to improve knowledge in their field

5
4
3
2
1

8. 
Using multiple methods to meet instructional goals

5
4
3
2
1

9.   
Applying appropriate research methodologies

5
4
3
2
1

10.  
Recognizing individual differences in students and adjusting teaching methods accordingly

5
4
3
2
1

11.  
Understanding how students intellectually develop

5
4
3
2
1

12.  
Comparatively analyzing instructional models

5
4
3
2
1

13.  
Comparatively analyze assessment models

5
4
3
2
1

14.  
Using a variety of cognitive strategies in teaching

5
4
3
2
1

15.  
Creating appropriate bibliographies based on current APA usage

5
4
3
2
1

16.  
Developing a sense of participation in professional organizations

5
4
3
2
1

17.  
Developing a recognition of professional ethics of their discipline

5
4
3
2
1

Department:________________
Item Averages on Expert Panel Questionnaire Items

	 
	Mean
	Std. Deviation
	N

	V1
	5.00
	3.117
	8

	Elementary Education and Special Education Faculty
	.63
	.518
	8

	Curriculum instruction and Media Technology Faculty
	.38
	.518
	8

	Seeking advice of other professionals
	3.75
	.463
	8

	Drawing on research/scholarship to improve teaching
	2.88
	.641
	8

	Use of Research
	2.63
	.518
	8

	Appreciating how knowledge is linked to other disciplines
	3.25
	.707
	8

	Using pedagogical content knowledge to contribute to school effectiveness
	3.63
	.744
	8

	Collaborating with other professionals to contribute to school effectiveness
	3.88
	.641
	8

	Collaborating with other professionals to improve knowledge in their field
	3.25
	.707
	8

	Using multiple methods to meet instructional goals
	3.63
	.916
	8

	Applying appropriate research methodologies
	2.63
	.916
	8

	Recognizing individual differences in students and adjusting teaching methods accordingly
	3.88
	1.246
	8

	Understanding how students intellectually develop
	4.00
	.756
	8

	Comparatively analyzing instructional models
	3.25
	.707
	8

	Comparatively analyzing assessment models
	3.38
	.744
	8

	Using a variety of cognitive strategies in teaching
	3.63
	.744
	8

	Creating appropriate bibliographies based on current APA usage
	2.38
	1.188
	8

	Developing a sense of participation in professional organizations
	3.13
	.991
	8

	Developing a recognition of professional ethics of their discipline
	3.88
	.641
	8
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Appendix Two: Expert Panel Interview Guide

Expert Panel
WELCOME

Questionnaire

OVERVIEW OF TOPIC

GROUND RULES

Involvement with the Professional Community in Professional Practice

1. Working with other professionals such as school counselors, speech and language professionals for example, is an important aspect to effective teaching, and especially important in improving a unit’s effectiveness. During the course of their enrollment in the program, how well do students learn to collaborate with other professionals to contribute to school effectiveness (including CIMT and EESE)?

Follow-up (if necessary): 

· What weaknesses do students in your programs possess that graduate programs should focus on?

· How can students improve in their collaboration with other professionals—for example, CIMT graduate students with SLP professionals, or EESE students with SPED (or the reverse)?

Use of Research to Improve Pedagogical Practice

2. Knowing, understanding, and applying current research is important to a teacher’s effectiveness. For example, knowledge of the latest findings on the relationship between upper brain functioning and cognitive development might enhance his/her teaching effectiveness. In your view, how well have students learned to incorporate current research into their practice?

· How well do students use specialized content knowledge to convey a subject to students?

· How well do students incorporate different teaching pedagogies into their practice?

· How effective do you think they perform in this respect (b)?

· For CIMT students, how well do they master their knowledge of pedagogy?

Application of Knowledge and Methodologies

3. A comprehensive knowledge of a field and skill in applying methodology are essential elements of successful practice. (Each of you) Please recall students you have taught, mentored, or advised in the graduate program. How well do they apply appropriate methodologies to the solution of research or educational questions?

· How well are they able to comparatively analyze instructional (pedagogical) models?

· How well are they able to comparatively analyze assessment models?

· How well are they able to use a variety of cognitive strategies in their teaching practice?

· How well do doctoral candidates create appropriate bibliographies based on current APA usage?

· How well do they develop a sense of professional participation?

· How well do they develop a recognition of professional ethics of the discipline?

Leadership in Professional Practice

Leadership in the selection of curricular programs is important, but implies that a student acquire certain skills. One critical skill is that a student be able to critically analyze options available to him/her, lead a team through those options, and then select appropriate curricular programs.  In your view, how well are graduate students able to lead the selection of curricular programs through the critical analysis of options?

Closing

Summarize

Appendix Three: Expert Panel Notes

Focus: What is the degree to which students practice the information listed below well?

I.  Involvement with the Professional Community in Professional Practice

How well are they learning to use other professionals in their practice of teaching?

Integrating the content of other professionals.

(a) In Early Childhood the students are well-prepared. In what respect? 

Some of the discipline’s major are stronger than others. If you are talking about those coming back for a Master’s, they know what to do. A person in Transition to Teaching, they may not know how to connect with other professionals in the school.

(b) Does the program teach the students how to interact with other professional in the school.

The graduate students have been active participants in varying environments and have learned how to interact and be a part of the school, its students and its supporting areas.

Among the majors in the undergraduate programs – there will be some teacher candidates that are not as familiar with the education settings and may be more isolated in how they approach working with other professionals in the school.

(c)What are some general weaknesses among those we teach and their ability to work with others?

There may not be much of an understanding among the secondary students to know the support services in the school. We are becoming increasing isolated in our areas. In the graduate programs we are not systematically connecting the graduate students across various disciplines and services offered by the K-12 school.

There is an awareness that the teachers can refer a student to a particular area for help. Working collaboratively with others is not as rehearsed as it needs to be. Graduate students should know when to refer a student or not based on the needs of the student and the ability of the teacher to meet the students’ needs.

Over the years, there have been comments made by students about needing better connections with counselors and other professionals in the schools. However, cooperative ventures between the departments have not provided curricular change in this area.

A capstone course that deals with collaborative problem solving among various professionals in the schools including specialty areas may be very beneficial.

II.  Is Diversity as a Central Purpose of the Program?
Some students are cultural/geographically bound and lack familiarity with themselves and the lives of others. Cultural centrism within the curriculum may help to address this. Classroom demographics impact how students respond to the issue of diversity.

There is some negativism from students about the students’ families, SES, and other factors. 

(a) Do the students have a sense of understanding how to interact with students of a diverse nature? Students with English as a New Language may be more challenged in the schools and among peers in the classes.

Some think that the students are well situated to work in diverse environments. In terms of teaching, the isolated way they teach, they are not fully able to transform the culturally relevant materials to help others learn about different cultures.

Depending on courses, the graduate students may bring various levels of understanding to the class. Certain classroom activities allow students to discuss diversity and put it into practice. These are activities that allow students and the instructor to determine the levels of competency of the students.

(b) Courses on the campus dedicated to multicultural education, do the courses really add to the knowledge base? 

Some classes attract more diversity than others. We are not familiar with the information and knowledge associated with particular courses. 

EPSY 341 deals with race, gender, ethnicity and broad general themes. Bridging from knowledge to practice needs to occur. Generally, the graduate students accept diversity rather than understand and value it.

Graduate student seem more cognizant of diversity than the undergraduates.

III. Use of Research to Improve Pedagogical Practice

For early childhood students the program offers a wide-range of researched based teaching pedagogy. They seem to know developmentally appropriate practice – once they have the knowledge base in place and have experiences to use the information, they get better at using the knowledge base.

There are good disciples – we tell them the truth and they follow our sense of the truth. The students use what they were taught and experienced. In higher education teaching in higher education, a call to change the instructional paradigm from teacher centered to more student centered. 

Now with standards based instruction, the graduate students largely follow the pattern in specific schools. In some middle schools, there is an emphasis on shorter periods, interdisciplinary units. In secondary schools, the block simply extended the course time, but did not alter the instructional strategies.

The students are not ready? Interested? in looking at the research that sustains their ideas.

IV. Application of Knowledge and Methodologies

(a) Creativity

Graduate students personal learning experiences may cause them to struggle with creative learning experiences. It is not their experience in the workplace to be creative. The current, highly structured, standards-based learning environment does not allow for much creativity. It is not encouraged or wanted in the work place.

(b) Workplace Realities – Coping

They look for a silver bullet to help them cope with the work place. Do they have sufficient understanding of human dynamics and how to successfully work with others in complex, high expectations, isolated working environments? Students want their class expectations to be explicit. 

The pressures under No Child Left Behind cause the teachers to focus in an very specific, standards based learning activities.

There is a lack of connection with leadership in our programming. What types of leaders are being developed in the various ISU programs? There is a need to determine how one can bridge the gaps of instruction, curriculum, and special services within the parameters of the learning environments where they work.

Part of our need as instructors is the need to provide truth, allow for risk-taking in a safe environment. 

Here we have an environment where students are afraid to fail. This environment does not foster creativity because failure is too likely/costly.

Need an understanding that the program will expect them to have certain experiences.

Master’s degree is a professional development. They are not thinking that graduate study is more than getting the master’s degree and a pay increase.

(c)Are students challenged by needing to write in a scholarly manner?

Areas of improvement needed include grammar, understanding, clear thinking and clear writing. APA is a major failing of many students.

The prelims had research based thinking. There is a need to bump up the expectations with reading research. As a Ph.D., do I have all the knowledge I need to guide others? 

(d) Do the student have a sense of professional ethics in their field?

Students seem engaged, ethically – sound in many areas. 

IV. Leadership in Professional Practice
Participation in professional organizations – there is a willingness to participate among some. There are various reasons for students not participating - $, time.

V. Overall Impression of Student Learning Outcomes
(a)If we were responsible for marketing our program – what would we say about the students we want to recruit.

Stellar

Innovative, fun, quick, trying to attract student.

(b)The student who graduates have the following characteristics…

Well prepared for language arts and literacy

Collaborative – willing to be a team player

Service oriented

Community engaged

Eager to get themselves involved

(c)Challenges of the students who have graduated – what do we need to improve?

Use of knowledge of research.

The challenges we face are exacerbated by the university placing as a low priority helping faculty to be engaged in research and presenting papers nationally.

Appendix Five: Expert Panel Notes Separated By Theme

Theme One: Practice Beyond Knowledge
The graduate students have been active participants in varying environments and have learned how to interact and be a part of the school, its students and its supporting areas.

Some classes attract more diversity than others. We are not familiar with the information and knowledge associated with particular courses. 

EPSY 341 deals with race, gender, ethnicity and broad general themes. Bridging from knowledge to practice needs to occur. Generally, the graduate students accept diversity rather than understand and value it.

Graduate student seem more cognizant of diversity than the undergraduates.

For early childhood students the program offers a wide-range of researched based teaching pedagogy. They seem to know developmentally appropriate practice – once they have the knowledge base in place and have experiences to use the information, they get better at using the knowledge base.

There are good disciples – we tell them the truth and they follow our sense of the truth. The students use what they were taught and experienced. In higher education teaching in higher education, a call to change the instructional paradigm from teacher centered to more student centered. 

Now with standards based instruction, the graduate students largely follow the pattern in specific schools. In some middle schools, there is an emphasis on shorter periods, interdisciplinary units. In secondary schools, the block simply extended the course time, but did not alter the instructional strategies.

The students are not ready? Interested? In looking at the research that sustains their ideas.

Use of knowledge of research.

The challenges we face are exacerbated by the university placing as a low priority helping faculty to be engaged in research and presenting papers nationally.

Participation in professional organizations – there is a willingness to participate among some. There are various reasons for students not participating - $, time.

Areas of improvement needed include grammar, understanding, clear thinking and clear writing. APA is a major failing of many students.

The prelims had research based thinking. There is a need to bump up the expectations with reading research. As a Ph.D., do I have all the knowledge I need to guide others? 

There is an awareness that the teachers can refer a student to a particular area for help. Working collaboratively with others is not as rehearsed as it needs to be. Graduate students should know when to refer a student or not based on the needs of the student and the ability of the teacher to meet the students’ needs.

Theme Two: Collaboration Across Disciplines

There may not be much of an understanding among the secondary students to know the support services in the school. We are becoming increasing isolated in our areas. In the graduate programs we are not systematically connecting the graduate students across various disciplines and services offered by the K-12 school.

There is an awareness that the teachers can refer a student to a particular area for help. Working collaboratively with others is not as rehearsed as it needs to be. Graduate students should know when to refer a student or not based on the needs of the student and the ability of the teacher to meet the students’ needs.

Over the years, there have been comments made by students about needing better connections with counselors and other professionals in the schools. However, cooperative ventures between the departments have not provided curricular change in this area.

A capstone course that deals with collaborative problem solving among various professionals in the schools including specialty areas may be very beneficial.

Graduate students personal learning experiences may cause them to struggle with creative learning experiences. It is not their experience in the workplace to be creative. The current, highly structured, standards-based learning environment does not allow for much creativity. It is not encouraged or wanted in the work place.

They look for a silver bullet to help them cope with the work place. Do they have sufficient understanding of human dynamics and how to successfully work with others in complex, high expectations, isolated working environments? Students want their class expectations to be explicit. 

The pressures under No Child Left Behind cause the teachers to focus in an very specific, standards based learning activities.

There is a lack of connection with leadership in our programming. What types of leaders are being developed in the various ISU programs? There is a need to determine how one can bridge the gaps of instruction, curriculum, and special services within the parameters of the learning environments where they work.

Well prepared for language arts and literacy

Collaborative – willing to be a team player

Service oriented

Community engaged

Eager to get themselves involved

Theme Three: Diversity

Some students are cultural/geographically bound and lack familiarity with themselves and the lives of others. Cultural centrism within the curriculum may help to address this. Classroom demographics impact how students respond to the issue of diversity.

There is some negativism from students about the students’ families, SES, and other factors. 

Students with English as a New Language may be more challenged in the schools and among peers in the classes.

Some think that the students are well situated to work in diverse environments. In terms of teaching, the isolated way they teach, they are not fully able to transform the culturally relevant materials to help others learn about different cultures.

Depending on courses, the graduate students may bring various levels of understanding to the class. Certain classroom activities allow students to discuss diversity and put it into practice. These are activities that allow students and the instructor to determine the levels of competency of the students.

Some classes attract more diversity than others. We are not familiar with the information and knowledge associated with particular courses. 

EPSY 341 deals with race, gender, ethnicity and broad general themes. Bridging from knowledge to practice needs to occur. Generally, the graduate students accept diversity rather than understand and value it.

Graduate student seem more cognizant of diversity than the undergraduates.

Theme Four: Creativity and Risk-Taking

Part of our need as instructors is the need to provide truth, allow for risk-taking in a safe environment. 

Here we have an environment where students are afraid to fail. This environment does not foster creativity because failure is too likely/costly.

Need an understanding that the program will expect them to have certain experiences.

Master’s degree is a professional development. They are not thinking that graduate study is more than getting the master’s degree and a pay increase.

Graduate students personal learning experiences may cause them to struggle with creative learning experiences. It is not their experience in the workplace to be creative. The current, highly structured, standards-based learning environment does not allow for much creativity. It is not encouraged or wanted in the work place.

Theme Five: Workplace

Some of the discipline’s major are stronger than others. If you are talking about those coming back for a Master’s, they know what to do. A person in Transition to Teaching, they may not know how to connect with other professionals in the school.

Now with standards based instruction, the graduate students largely follow the pattern in specific schools. In some middle schools, there is an emphasis on shorter periods, interdisciplinary units. In secondary schools, the block simply extended the course time, but did not alter the instructional strategies.

Graduate students personal learning experiences may cause them to struggle with creative learning experiences. It is not their experience in the workplace to be creative. The current, highly structured, standards-based learning environment does not allow for much creativity. It is not encouraged or wanted in the work place.

They look for a silver bullet to help them cope with the work place. Do they have sufficient understanding of human dynamics and how to successfully work with others in complex, high expectations, isolated working environments? Students want their class expectations to be explicit. 

The pressures under No Child Left Behind cause the teachers to focus in an very specific, standards based learning activities.

Part of our need as instructors is the need to provide truth, allow for risk-taking in a safe environment. 

Here we have an environment where students are afraid to fail. This environment does not foster creativity because failure is too likely/costly.
Appendix Six: Summary of Findings
Graduate Faculty Expert Panel Observations on Graduate Student Performance in M.Ed. and Transition to Teaching Programs

	Objective/Standard
	Observation
	Suggested Actions


	1. Graduate students learn to be committed to students and their learning (NBPTS Standard One)
	Graduate students know about a wide-range of research-based pedagogies
	 

	 
	Graduate students tend to be cognizant of diversity issues
	 

	 
	Graduate students know how to practice teaching based upon what is developmentally appropriate
	 

	 
	Graduate students tend to have a certain amount of negativism in respect to students' families, socio-economic status and other similar factors
	 

	 
	Graduate students need to value racial, ethnic and cultural diversity, beyond recognizing it
	 

	2. Graduate students know the subjects they teach and how to teach those subjects to students. They use research to improve pedagogical practice (NBPTS Standard 2)
	Graduate students perform well in respect to the knowledge they acquire through the course of their enrollment in graduate programs.
	 

	 
	Graduate students know developmentally appropriate practice in teaching
	 

	 
	Graduate students need to improve in the use of research and scholarship in respect to teaching
	 

	3. Graduate students are responsible for managing and monitoring student learning (NBPTS Standard 3)
	Graduate students are satisfactorily able to compare and analyze instructional models, although Transition to Teaching students may need more assistance in this respect
	 

	 
	Graduate students understand how to assess and manage learning in the classroom
	 

	 
	Graduate students need to use more research-based knowledge in managing and monitoring student learning
	 

	4. Graduate students learn to think systematically about their practice and learn from experience (NBPTS Standard 4)
	Graduate students perform well in respect to seeking advice of other professionals In professional practice
	 

	 
	Graduate students possess disposition necessary for good educators, including self-reflection
	 

	5. Graduate students learn to be involved with the professional community in professional practice (NBPTS Standard 5)
	Graduate students tend to be practicing teachers, and tend to do well in developing professional behaviors leading to collaboration with the professional community
	 

	 
	Graduate students need to learn more about what student services are available to students needing to be referred for further student services
	 

	 
	Graduate students need more practical training in respect to referring students based on their needs
	 


Graduate Faculty Expert Panel Observations on Graduate Student Performance in CIMT

	Objective/Standard
	Observation
	Suggested Actions


	1. Graduate students learn to be involved with the professional community in leading curriculum
	Graduate students have the disposition to collaborate with members of the professional community
	 

	 
	Graduate students need more practical experience/training in understanding how different areas in schools inter-related
	Graduate faculty suggested creating courses that included graduate students from different subject areas/concentrations within the College of Education

	2. Graduate students can apply appropriate research methodologies
	Through recent grading of preliminary examinations, graduate students tend to do well in respect to research-based thinking
	 

	 
	Graduate students need to do a better job of reading and understanding research in the current literature
	 

	 
	Graduate students need to do a better job of writing clearly and using grammar
	 

	3. Graduate students can comparatively analyze instructional models
	Graduate students are moderately prepared to comparatively analyze instructional models
	 

	 
	Graduate students need better practice incorporating an understanding of racial, ethnic, and cultural diversity in the comparative analysis of instructional models
	 

	4. Graduate students can comparatively analyze assessment models
	Graduate students are moderately prepared to comparatively analyze assessment models
	 

	 
	Graduate students need better practice incorporating an understanding of racial, ethnic, and cultural diversity in comparatively analyzing assessment models
	 

	5. Graduate students understand differing cognitive strategies in teaching
	Graduate students are well prepared in respect to understanding different cognitive strategies in teaching
	 

	 
	Graduate students need better practice incorporating an understanding of racial, ethnic, and cultural diversity in understanding differing cognitive strategies in teaching
	 

	6. Graduate students can create appropriate bibliographies based on current APA style/usage
	Graduate students need to do a better job of using current APA style/usage
	 

	7. Graduate students develop a sense of professional participation
	Graduate students develop a sense of professional participation, although few resources (time, money, etc.) are available to assist them in this respect
	 

	8. Graduate students develop a recognition of professional ethics of the discipline
	Graduate students perform well in this respect
	 

	9. Graduate students are able to critically analyze options available to them, lead a team through those options and then select appropriate curricular programs
	Graduate students need more practical experience/training in understanding how different areas in schools inter-related
	 


� Lines 83-86.


� Lines 163-168.


� Please refer to Appendix One. Throughout the remainder of the report, when survey averages are mentioned, the reader may wish to refer to this appendix. Question items are on the following scale: 1-very poorly prepared; 2=poorly prepared; 3=moderately prepared; 4=well prepared; 5=very well prepared


� Lines 67-70; 76-78


� Line 80


� Lines 76-80


� Lines 63-65


� Lines 56-57


� Lines 93-96


� Lines 80-86


� Lines 131-132


� Lines 110-116


� Lines 76-78


� Lines 16-17; 26-28


� Lines 103-129


� Lines 15-16, 83-84


� Line 171


� Lines 22, 163-168.


� Line 171


� Lines 140-141.


� Lines 126-129; 110-116


� See Appendix Two, Lines 15-17; 22-24


� Line 164
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� Lines 33-41


� Line 48-49


� Lines 118-121


� Line 143


� Lines 143-144.


� Lines 140-143


� Lines 150-151


� Line 147.


� Lines 118-121


� Lines 76-78; 93-96.


� Lines 141-144; 171 


� Lines 115-116; 150-151.


� Lines 38-41


� Lines 163-168


� Lines 119-121.


� Lines 38-41.


� Lines 110-113; 34-36.


� Lines 131-132; 141-144.


� Lines 115-116; 150-151


� Line 76-80


� Lines 76-77


� Lines 56-57


� Lines 52-54.


� Lines 60-65.
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� Lines 102-106.


� Lines 140-144


� Lines 15-16.


� Lines 67-69; 84-85; 168


� Lines 103-113; 123-127


� Lines 56-57


� Lines 33-36; 43-45;56-65;88-96; 110-134


� Expert panel met on January 27, 2005


� To be discussed by graduate faculty in Spring 2005 Semester


� Expert panel met on January 27, 2005


� To be discussed by graduate faculty in Spring Semester 2005
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