
Student Outcomes Assessment and Success Report AY2018-19     Consult with your college dean’s office regarding due date and how to submit.  Deans will 
submit reports to the Office of Assessment & Accreditation annually by October 15.   

 
Unit/Program Name: _________Economics_________________   Contact Name(s) and Email(s) __Debra Israel, debra.israel@indstate.edu 
 
Part 1a:  Summary of Student Learning Outcomes Assessment  

a. What learning outcomes 
did you assess this past year?  
 
If this is a graduate program, 
identify the Graduate Student 
Learning Outcome each 
outcome aligns with. 

b. (1) What assignments or 
activities did you use to 
determine how well your 
students attained the 
outcome? (2) In what course 
or other required experience 
did the assessment occur? 

c. What were your 
expectations for student 
performance? 

d. What were the actual 
data/results? 

e. What changes or 
improvements were made or 
will be made in response to 
these assessment results or 
feedback from previous 
year’s report?  Can expand on 
this in Part 2.   

4.1 Apply economic theory to 
practical problems 
encountered by individuals 
and households  

Senior Capstone White Papers  In the aggregate, 67% of the 
student papers across all 
assigned white papers would 
meet expectation, and 
 
All students would meet 
expectations on at least one 
of the last two white papers. 

82% of the white papers 
submitted during the 3 year 
period met expectations in 
this area. 
 
18 of 19 students in this 3 
year period met expectations 
on at least 1 of the last 2 
white papers they submitted. 

 
See Part 2 

4.2 Apply economic theory to 
practical problems 
encountered by firms 

Senior Capstone White Papers In the aggregate, 67% of the 
student papers across all 
assigned white papers would 
meet expectation, and 
 
All students would meet 
expectations on at least one 
of the last two white papers. 

68% of the white papers 
submitted during the 3 year 
period met expectations in 
this area. 
 
16 of 19 students in this 3 
year period met expectations 
on at least 1 of the last 2 
white papers they submitted. 

See Part 2 

4.3 Apply economic theory to 
practical problems 
encountered by governments 
and societies 

Senior Capstone White Papers In the aggregate, 67% of the 
student papers across all 
assigned white papers would 
meet expectation, and 
 
All students would meet 
expectations on at least one 
of the last two white papers. 

84% of the white papers 
submitted during the 3 year 
period met expectations in 
this area. 
 
All students in this 3 year 
period met expectations on at 
least 1 of the last 2 white 
papers they submitted. 

See Part 2 



5.1  Possess a basic 
understanding of statistical 
techniques 

Senior Capstone Research and 
Paper and Presentation 

All students would show a 
basic level of statistical 
techniques. 

All students in this 3 year 
period met expectations on 
their research paper and at 
least some of their white 
papers. 

Don Richards has been 
increasing the amount of 
statistical analysis in one of 
his elective upper-level 
courses. This may be viewed 
as a case study of one way to 
increase student experience 
in applying their statistics 
expertise. 

5.2  Possess a basic 
understanding of how to 
conduct and present 
economic research 

Senior Capstone Research and 
Paper and Presentation 

All students would show a 
basic understanding of how 
to conduct and present 
economic research 

All students in this 3 year 
period met expectations on 
their research paper and at 
least some of their white 
papers. 

Bringing students to 
professional conferences is 
part of the departmental 
response to improving 
outcomes in this area. 

Note: If you would like to report on more than three outcomes, place the cursor in the last cell on the right and hit “tab” to add a new row. 
 
Helpful Hints for Completing this Table  

a. Use your outcomes library as a reference.  Note any alignment with professional standards, as applicable.  
b. Each outcome should be assessed by at least one direct measure (project, practica, exam, performance, etc.). If students are required to pass an examination to practice in the field, this 

exam should be included as one of the measures. At least one of the program’s outcomes must use an indirect measure (exit interview, focus group, survey, etc.).  Use your curriculum 
map to correlate outcomes to courses.  Describe or attach any evaluation tools such as rubrics, scales, etc.   

c. Identify the score or rating required to demonstrate proficiency (e.g., Students must attain a score of “3” to be deemed proficient; at least 80% of students in the program will attain this 
benchmark.) 

d. Note what the aggregate level of proficiency actually was and the number of students included in the cohort or sample (e.g., 85% of the 25 students whose portfolios were reviewed met 
the established benchmark).   

 
Part 1b: Review of Student Success Data & Activities   
 
Use Blue Reports to generate the following information (as well as any other information helpful to you):  

1) F18: 18 majors 16 minors F19: 18 majors 23 minors 
2)  Year-to-Year Retention: F17 100% F18 75% 
3) 4-Yr Graduation Rate F14 33.33% F15 57.14% 5-yr Graduation Rate: F13 71.43% F14 50% 6-yr Graduation Rate F12 75% F13 71.43%  
4) Degrees awarded: 2017-18: 10 degrees 2018-19: 5 degrees 

 
After declining from 40 in 2014 to 18 in 2018, the current (Fall 2019) number of Economics majors appears to have stabilized at 18.  (The long run 
decline largely reflected the reduction in international Econ majors from 20 in 2014 to just one in 2018.)  We are also pleased to be increasing our 
number of minors again. The year-to-year retention of our first-time freshman is good. However, new transfer students are an equally important 
source of new majors for us. Our graduation rates do fluctuate some from cohort to cohort given the small cohort size. However, compared to the 
university 4 year graduation rate of 29.48 for the Fall 2014 cohort, and 28.29% for the Fall 2015 cohort, our four year graduation rates are higher 
than the university average. 
 

https://www.indstate.edu/training/reportingsurvey-tools/blue-reports


During the 2014-18 period, our majors had an average GPA between 2.83 and 3.05 (and between 2.96 and 3.29 for seniors), according to yearly 
Institutional Resources (IR) data.  Notably, in recent years several Econ majors have been truly outstanding students with GPAs at or near 4.0, 
achieving levels of overall excellence unsurpassed among all ISU students.  More generally, IR data support the role of economics instruction in 
both boosting student success and attracting high-quality students.  Here are some recent numbers comparing 4-year graduation rates for students 
who complete at least one Econ course, with those who have no Econ credit: 
 
 
                                                                                                     4-year Graduation Rates 
Cohort                  Total Students                           With Econ Credit (n)            No Econ Credit (n)  
2012                              2654                                            40.3% (658)                         20.9% (1996) 
2013                              2650                                            40.2% (655)                         25.0% (1995) 
2014                              2731                                            42.9% (630)                         25.5% (2101) 
2015                              2766                                            42.3% (541)                         24.9% (2225) 
 
Interestingly, the existence of a large differential in 4-year graduation rates, as documented here, is maintained across sub-groupings of 
students divided by high school GPA levels, including those students with high school GPAs of 3.0 or less.  At the same time, those students 
with the highest high school GPAs (in the 3.5-4.0 range) who finish at least one Econ course at ISU have achieved very high 4-year graduation 
rates typically in the 60-75% range across these cohorts (detailed data available on request). 
 
What worked well in supporting student success this year? 
 
In recent years our department has launched a major campaign to diversify our instructional methods through innovations in pedagogy, teaching 
technology, and experiential learning and career readiness factors.  The goal has been to enhance student success not only directly but also 
indirectly, by attracting more high-quality students to our major.  We would also like to increase the number of high-quality Econ minors.  Some of 
our efforts to build experiential learning and career readiness into our courses are discussed in Part 1c and Part 2.  Here we take note of three 
recent initiatives: First, Dr. Richards has recently reduced his class sizes by taking on a course overload.  This has already helped boost our major 
numbers.  Specifically, six new majors have already been recruited from his smaller classes.  This supports one of the recommendations of the 
department’s recent external program review, namely, that smaller introductory courses may be more effective as a major recruitment pool.  
Second, another promising innovation has been Dr. Israel’s restructuring of Econ 100 (taught in the Fall term) as part of the Communication major’s 
first year learning community, with more explicit emphasis on experiential learning.  Third, just last year the department decided to make Econ 351 
(Labor Economics) a required course for all majors and to make this course a concentrated source of experiential learning and career readiness 
training (see Part 2).  These are just the latest initiatives designed to enrich the department’s pedagogical diversity while enhancing experiential 
learning and career readiness.  
 
Alongside these instructional innovations, the department has endeavored to improve the overall student life experience of current and potential 
Econ majors (and minors).  These broader “learning environment” efforts include the annual Creason Memorial lecture, which last year featured a 
talk by former Terre Haute City Planner Pat Martin on recreational infrastructure and other environmental problems.  Students are encouraged, 
and in some cases required, to attend the lecture.  Professors Babb and Israel have also done much to enhance the role of alumni connections in 



current Econ student life.  Their efforts include organizing an annual alumni panel as well as routinizing student access to alumni mentoring via the 
department website, email, and periodic face-to-face contacts (e.g., occasional course visits by Econ alumni).  There has also been an initiative to 
assist students in the formation of an undergraduate Econ club, and a revival of student participation in Omicron Delta Epsilon, the international 
Economics Honors Society.  At the same time, we have maintained a regular schedule of department social events, including a December holiday 
social and our longstanding spring student awards social. 
 
We believe that the aforementioned initiatives, combined with our already high standards of instruction and grading, have begun to yield dividends 
in terms of attracting more quality students to our courses and ultimately to the Econ major.  We also have been attracting a respectable number 
of Econ minors.  There are currently 21 Econ minors according to the official numbers which we have reason to believe understate the true number 
of minors. 
 
What are the most significant opportunities for improvement upon which to focus in the coming year? 
 
Given the reduced number of personnel in our department, a reasonable goal will be to carry on with, observe the results of, and fine-tune, the 
initiatives mentioned above (and in Parts 1c and 2 below).   
 
Part 1c: Summary of Career Readiness Activities (OPTIONAL FOR GRADUATE PROGRAMS) 
 
Please submit your Career Readiness Competencies curriculum map along with this report as a separate attachment.  The template was sent to 
you with this form via email.  It is not expected that every course in your curriculum correspond to a career readiness competency.   
 
See completed map in separate Excel file. 
 
Part 2:  Continuous Quality Improvement 
Reflect on the information shared above regarding student learning, success, and career readiness.  In no more than one page, summarize:  

1) the discoveries assessment and data review have enabled you to make about student learning, success, and career readiness (ex: What 
specifically do students know and do well—and less well?  What evidence can you provide that learning is improving?  How might learning, success, 
and career readiness overlap? What questions do your findings raise?) 

2) findings-based plans and actions intended to improve student learning and/or success (expansion of Part 1a, box e as needed) 
3) what your assessment plan will focus on in the coming year 
4) how this information will be shared with other stakeholders 

 
Student learning, success and career readiness must be viewed in the context of the department’s commitment to methodological and pedagogical 
pluralism.  Econ faculty do not all share the same concepts of what successful learning entails, or of what it requires from instructors.  We also have 
different views on career readiness.  But one thing we do agree on is the need to maintain the rigor and academic standards appropriate to the 
instruction of economics as a behavioral and social science.  We also agree that Economics is not an easy subject to teach or to understand, which 
makes it unlikely that “success” as measured by percentages of passing or higher grades, or student retention rates, can stand as true measures of 



learning.  This background shapes the department’s interpretations of the relatively small number of Econ majors, and of alternative strategies for 
increasing this number. 
 
Based on assessment of learning outcomes in Part 1a, the department discussed the recent results in a department meeting this fall. We agreed to 
consider other points of assessment in other required courses as a way to check on student progress. This will be considered by faculty during this 
academic year. Some of the work towards improving on-time graduation rates has been occurring through departmental advising. For the past two 
years departmental advisors have held a meeting for new Economics majors to meet current Economics majors and get mentoring and advice as 
soon as they arrive at ISU. Departmental advisors are planning to have additional group meetings to share important information about the 
opportunities available in our department. In our external review process last year, students commented that they did not always know the course 
rotation schedule. We are working to improve the way this is communicated to students, both through MYSAM accuracy of course listings and 
through timely communication to students before registration. We also communicate with University College advisors to make sure that first-year 
students are taking appropriate level courses to allow smooth progress in the major, thus improving first-year retention rates, and hopefully, on-
time graduation rates. 
 
One source of evidence on learning outcomes is the exit survey completed by students in Econ 499, our senior capstone course.  Here, 15 of the 30 
students surveyed over the 2014-18 period indicated some type of experiential learning event (conference trips, student research opportunities, 
field trips, etc.) as their favorite Econ major experience.  These surveys are filled in April or May, yet 14 out of the 30 students reported having 
already lined up a job or gained admission to graduate school.  It is these kinds of numbers (and less formal faculty discussions with students) that 
have shaped the department’s efforts to enrich the experiential and career-oriented dimensions of our students’ learning experiences. 
 
Accordingly, during the 2018-19 academic year the department formalized its commitment to experiential learning and career readiness by making 
Econ 351 (Labor Economics) a required course for the major.  At the same time, the design of this course now formally includes graded mock 
interview and resume construction assignments, as well as a required trip to the Midwest Economic Association (MEA) meetings (with student 
costs defrayed by an ISU community engagement grant).  The course also incorporates tie-ins to our annual alumni panel and alumni mentoring 
initiatives.  Professors Babb and Conant have played a leading role in designing and implementing this curricular change which enjoys the support 
of all department faculty. 
 
Speaking of the MEA meetings, this past April we had 19 students make this trip along with Professors Babb, Israel, and Lotspeich.  While there, 
some students in Babb’s Gender and Economics class were able to meet the co-author of their course textbook.  Meanwhile one of the students 
presented his research on behavioral economics at a formal MEA session. 
 
Another innovation implemented during the past year was Dr. Israel’s teaching of a Fall-term Econ 100 course as part of Communication major’s 
first year learning community.  This class was explicitly designed for experiential learning, with co-curricular activities introducing students to the 
campus and community, a field trip to a local business and the campus recycling center, and student projects focusing on the local economy. 
 
The department’s commitment to experiential learning and career readiness is also shown by the requirement that all students complete Econ 499.  
This senior capstone course includes student research requirements (qualitative and quantitative) taking the form of written and orally presented 



applications of economic analysis to specific economic and policy questions, group discussions of these “white papers,” as well as one specifically 
group research project, etc. (see Part 1). 
 
In a broad sense, all economics courses engage students in experiential learning by requiring them to develop skills in handling applied economics 
problems and interpreting contemporary events and issues from one or another economics (or political economy) perspective.  Department faculty 
pursue this by using modern technological tools such as digitalized homework services, internet data sources, and even (in the case of Dr. Guell’s 
Econ 100 courses) smart-phone devices.  Others assign problems from textbooks, the media, and other sources toward the same end.  Some 
faculty emphasize intensive reading and critical thinking more than others.  This is all part of the department’s pedagogic and methodological 
pluralism – a diversity that hopefully enriches the learning experiences of our students (see accompanying career readiness map for details). 
 
As stated earlier, given our department’s reduced number of faculty, a reasonable goal for the coming year is to maintain and fine-tune our 
recently developed practices in this area in light of observed results.  The present assessment will be shared with the College of Arts & Sciences and 
the ISU Assessment officer for posting as they see fit.  It will also be shared with our external reviewers as part of our 5-year cycle of external 
program review. 
 

Please prepare this report as a Word document. Do not include any attachments. Instead, provide links to important supporting materials 
(e.g., detailed—but not student-specific--assessment results; rubrics; minutes; etc.), or upload them to the college’s assessment site in Blackboard. 



Dear Debra,   

Thank you so much for sharing your assessment process and findings for AY 2018-19 with the Assessment Council.  You will find feedback and ratings on the 
rubric below.  It is understood that some of the feedback might encompass practices that you already engage in but were not documented in this report.  As the 
purpose of this evaluation is focused on recognizing great work and helping faculty improve assessment practice, it is not necessary to retroactively add 
documentation.  Please feel free to let me know if you have any questions or if there is any way I can assist you in further developing assessment in your 
program.   
 
This report will be shared with the Associate Dean(s) and Dean of your college and summarized findings will be shared as composite college/institutional data 
with the President’s Office and the Provost’s team.     
 
Sincerely, 
 
Kelley (x7975) 
 

Program: B.S. Economics   Overall Rating: Mature (2.38/3.00) 
Strengths Recommendations 

• Learning outcomes are clear, specific, and measureable.  
• Courses and assignments to be used for assessment are clearly 

noted.  
• Clear information about expectations and actual student 

performance over a 3-year time period to provide more robust 
data. 

• Excellent description of the conceptualization of learning success 
that undergirds the department’s approach to assessment and the 
information found in this report.  This is not something I often come 
across in these reports, and it provides helpful context to 
understanding design choices and limitations.   

• Great idea to potentially incorporate earlier points of assessment to 
understand student progress at different points along the 
curriculum.  While student performance is strong, this could provide 
insight into the courses that are most critical to student learning 
achievement or could promote stronger achievement of learning 
outcomes with lower rates of success.  

• Excellent, thorough discussion of the findings of the report and how 
learning, success, experiential learning, career readiness, and 
pedagogy/curriculum all interact to tell the story of “success.”    

• The only recommendation I have is to include information about 
how performance on measures is evaluated – rubric, test, checklist, 
etc.  This would help bring context to how results were determined.   



• Good information is provided about how faculty are involved in and 
informed of the assessment practice/process and how information 
will be shared with stakeholders.      

  



Student Outcomes Assessment & Success Report Rubric  Unit/Program: BS Economics   
Office of Assessment & Accreditation, Indiana State University   Evaluation Date: 12/10/19 
 

Evaluation 
Criteria 

Exemplary Mature Developing Undeveloped 

Student 
Learning 
Outcomes   

At least one learning outcome 
that is aligned with program 
coursework is assessed this cycle.   
 
Learning outcome(s) is specific, 
measureable, and student-
centered.   
 
Rationale for assessment of this 
outcome(s) is made clear (ex: it is 
part of a standing assessment 
cycle, a need was identified, etc.) 
  
Learning outcome(s) directly link 
to college, institutional, and/or 
accreditor goals/standards.   

At least one learning outcome 
that is aligned with program 
coursework is assessed this cycle.   
 
Learning outcome(s) is specific, 
measureable, and student-
centered.   
 
Rationale for assessment of this 
outcome(s) is made clear (ex: it is 
part of a standing assessment 
cycle, a need was identified, etc.) 

At least one learning outcome 
that is aligned with program 
coursework is assessed this cycle. 
 
Learning outcomes(s) is 
measurable.   

No learning outcomes are 
identified for assessment or the 
outcomes that are identified are 
not linked to program outcomes 
aligned with program 
coursework (e.g. – curriculum 
map) or are not measurable.   

Performance 
Goals & 
Measures  

Performance goal identified for 
each learning outcome is clear 
and reasonable (ex: based on 
previous performance data, 
professional standards, etc.).   
 
Identified measures are designed 
to accurately reflect student 
learning, including at least one 
direct measure. 
 
Tools used to measure student 
performance are described and 
were reviewed for validity or 
trustworthiness prior to use 
(note this in the report; attach 
tools if applicable – ex: rubrics, 
checklists, exam keys, etc.).     

Performance goal identified for 
each learning outcome is clear 
and reasonable (ex: based on 
previous performance data, 
professional standards, etc.).   
 
Identified measures are designed 
to accurately reflect student 
learning, including at least one 
direct measure.  
 
Tools or processes for evaluating 
student performance on 
measures are described (attach 
tools if applicable – ex: rubrics, 
checklists, exam keys, etc.).     

Performance goal(s) is identified 
for each learning outcome.   
 
Identified measures (ex: 
assignments, projects, tests, etc.) 
are poorly suited to performance 
goals or are solely indirect 
measures.   
 
Tools or processes for evaluating 
student performance on 
measures are not described.   

No goals for student 
performance of learning 
outcomes is identified, and/or no 
measures are provided.   



Analysis & 
Results  

Data is collected using the 
measures and tools identified.   
 
Results are reported with clear 
description of quality analysis 
(e.g., analysis follows accepted 
statistical or qualitative 
procedures).   
 
Results are shared in relation to 
performance goals.   
 
Results are discussed in relation 
to college, institutional, and/or 
accreditor goals/standards.   

Data is collected using the 
measures and tools identified.     
 
Results are reported with clear 
description of analysis (e.g., 
analysis follows accepted 
statistical or qualitative 
procedures).   
 
Results are shared in relation to 
performance goals.   

Data is collected using the 
measures and tools identified. 
 
Results are reported with little 
description of analysis.   
 
 

No data is being collected. 
 
No results are provided.   

Sharing & Use 
of Results for 
Continuous 
Improvement  

Clear information is provided 
about sharing and using results 
to inform practice.   
 
Discussion of what was learned 
from results is provided and 
connected to plans for sharing 
and using results to inform 
practice.   
 
A plan for adjusting 
performance, goals, assessment, 
and/or program components 
based on results is outlined.   

Clear information is provided 
about sharing and using results 
to inform practice.   
 
Discussion of what was learned 
from results is provided and 
connected to plans for sharing 
and using results to inform 
practice.   

Limited information is provided 
about sharing or using results to 
inform practice.  
 
Some discussion of what was 
learned from results is provided.    

No information is provided about 
sharing or using results to inform 
practice.   
 
No evidence of reflection on 
results is provided (ex: 
discussion, conclusions drawn)  

Overall Rating □ Exemplary □ Mature □ Developing □ Undeveloped 
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